St John Fisher Catholic Primary School: Pupil premium

strategy statement

This statement details our school’s use of pupil premium (and recovery premium) funding

to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

School name

St John Fisher

Number of pupils in school 225

Proportion (%) of pupil premium eligible pupils 20% 39 pupils

Academic year/years that our current pupil premium 2022-2025

strategy plan covers (3 year plans are recommended)

Date this statement was published November 2022

Date on which it will be reviewed November 2023

Statement authorised by Claire Lewis -
Headteacher

Pupil premium lead Carly Whitehead

Deputy Headteacher

Governor / Trustee lead

Catherine Gilhooley

Funding overview

Detalil Amount

Pupil premium funding allocation this academic year

£54,125

Recovery premium funding allocation this academic year

£0

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

Pupil premium (and recovery premium*) funding carried
forward from previous years (enter £0 if not applicable)

*Recovery premium received in academic year 2021 to
2022 can be carried forward to academic year 2022 to
2023. Recovery premium received in academic year 2022
to 2023 cannot be carried forward to 2023 to 2024.

£0

Total budget for this academic year

£54,125




If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

St John Fisher: Our Vision for every child in our school

At St John Fisher, we strive to create a school community where children and adults achieve their full
potential and I We will achieve this through engagement, high expectations and by treating all
with respect and dignity.

Engagement:
We provide a broad curriculum and inspiring teaching with creative and academic opportunities.
High Expectations:

We encourage all members of our school community to aim as high as they can and provide support to
encourage risk taking, independence and resilience.

Respect and Dignity:

We promote respect and dignity for ourselves, for our Catholic faith and for others and celebrate
diversity and inclusivity.

We will focus our pupil premium strategy on supporting our disadvantaged pupils so
that they can achieve our vision, making good progress and achieving their full
potential.

We currently focus on high quality teaching, targeted interventions and a wider, holistic
approach as EEF research shows this has the greatest impact on closing the
disadvantage attainment gap. Using these strategies, assessment and monitoring, we
ensure that our most vulnerable and disadvantaged pupils gain the support they
require in the areas they need it most.

Our approach moving forwards will be to continue to follow this tiered approach,
directing our plans through:

e Diagnosing our pupil’s needs
e Using strong evidence to support and implement our strategy
e Monitoring and evaluating our strategy, making revisions as needed




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge Detail of challenge
number
1 Communication skills- Oral and written communication skills are preventing our

disadvantaged children from accessing all learning opportunities and is evident
from entry into EYFS and throughout the school

2 Reading fluency and comprehension- Lower progress through our phonics
programme and reading curriculum impacts negatively on our disadvantaged
pupils being able to access the full and wider curriculum

3 Writing — a significant number of PP children are working below or significantly
below in writing

4 Maths basic skills and accessing Mastery maths curriculum - lack of basic
skills and slower progress can prevent our disadvantaged children’s ability to
access the mastery approach in maths

5 Greater depth/ exceeding outcomes in all year groups - lower number of our
disadvantaged pupils achieve GD/EXC outcomes in all key stages, especially
in all areas.

6 Low self esteem and mental health — higher numbers of our disadvantaged
and vulnerable pupils are accessing social and emotional support in school.
These pupils are needing support with co and self-regulation. This low self-
esteem and mental health problems negatively impacts upon their progress.

7 Lower attendance rates than non-disadvantaged pupils- although this is not a
wide discrepancy in general, our persistent absentees are more likely to be
disadvantaged and therefore miss more school time due to absence.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome for Success criteria- by end 2024/2025:
disadvantaged pupils:

Communication skills improved Monitoring shows increased progress made by
across the school disadvantaged pupils due to:

¢ Interventions put in place (due to early
identification of communication difficulties)
impact upon progress towards EYFS

e Oracy strategies embedded across school

e Allocated sessions dedicated for talk and oracy
across the school




Reading fluency and
comprehension improved

Outcomes in all year groups show that disadvantaged
pupils achieve as well as nhon-disadvantaged pupils

Writing

Outcomes in all year groups show that disadvantaged
pupils achieve as well as non-disadvantaged pupils

Maths basic skills and accessing
Mastery maths curriculum improved

Outcomes in all year groups show that disadvantaged
pupils achieve as well as nhon-disadvantaged pupils

Greater depth/ exceeding
outcomes in KS2 increased

Outcomes in all year groups show that disadvantaged
pupils achieving GDS/ EXC still require substantial
work

Low self-esteem and mental health
improved

Impacted data (or similar) shows an a concern for self-
esteem and mental health from starting points.
(Behaviour policy work will target this)

Improved attendance rates,
especially in persistent absentee
figures

Attendance rates for disadvantaged children is in line
with no- disadvantaged children overall. Numbers of
disadvantaged children classed as persistent absent
reduced

Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)

this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £

Activity Evidence that supports this approach Challenge
number(s)

addressed

Voice 21 — Oracy Hub

There is a strong evidence base that suggests oral lan-
guage interventions, including dialogic activities such as
high-quality classroom discussion, are inexpensive to im-
plement with high impacts on reading:

Oral language interventions | Toolkit Strand | Education
Endowment Foundation | EEF

1,2and 3
-To develop pupils’ speaking

and listening skills and wider
understanding of language
-Use high-quality structured in-
terventions to help pupils who
are struggling with their liter-
acy

-Ensure that talk is a key
strand that runs through the
school so that children develop
into confident speakers who
can articulate their ideas and
views



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/

Mastering Number — North
West Maths Hub 3

-To develop a good sense of
number from reception through
to Year 1 and 2.

- The aim over time is that chil-
dren will leave KS1 with flu-
ency in calculation and a confi-
dence and flexibility with num-
ber.

There is strong evidence that a mastery approach
supports all pupils to achieve their potential in
mathematics regardless of their starting point or
background.

Mastery learning | EEF

(educationendowmentfoundation.org.uk)



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://www.pearson.com/content/dam/one-dot-com/one-dot-com/international-schools/pdfs/primary-curriculum/power-maths/Power-Maths-programme-guide.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ [insert amount]

Activity Evidence that supports this approach Challenge
number(s)
addressed



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://ican.org.uk/media/2962/i-can-impact-report-2020.pdf
https://everychildcounts.edgehill.ac.uk/mathematics/1stclassnumber/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://everychildcounts.edgehill.ac.uk/mathematics/successarithmetic/
https://everychildcounts.edgehill.ac.uk/mathematics/successarithmetic/
https://www.educationdesty.com/schools
https://www.educationdesty.com/schools

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ [insert amount]

Activity Evidence that supports this approach Challenge
number(s)
addressed



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.knowsley.gov.uk/residents/education-and-schools/attendance-in-schools
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation

ImpactEd — Well being

-KS1 survey for wellbeing
-KS2 survey for wellbeing
-Anxiety survey

-School Level analysis
-Hotspots of individual pupils
which identifies children for
learning mentor support

ImpactEd help schools to develop a better understanding
of what works in their context and prioritise the use of
time, energy and resources.

School partners — ImpactEd

Total budgeted cost

. £54,125



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://impacted.org.uk/school-partners

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022
academic year.

Our internal assessments at the end of 2021/22 shows disadvantaged children achiev-
ing lower than their non-disadvantaged peers lower down the school (Y1 — Y3) with an
inconsistent picture throughout KS2 in general. This is a trend for our school across a
number of years. Unusually, the gap between disadvantaged and non-disadvantage
closed slightly in Reception due to lower than usual overall attainment.

We believe that the closure of schools and nurseries impacted upon our youngest chil-
dren to a greater level overall, and our disadvantaged children in particular. To ad-
dress this, we have trained staff on a number of proven interventions, and tracked the
progress of children on these interventions over the year. We have deployed support
staff in classes were greater support was needed in order to close the gap.

Historically, attendance in St John Fisher is higher than local and at least meeting na-
tional averages. This year, we have identified that although our absence remains
above local, more children than previously are absent due to illness or term time holi-
days, which were rescheduled as a result of Covid. We have identified that those chil-
dren who were frequently absent in school or online were more often disadvantaged.
After a year of challenges in monitoring attendance due to Covid, this academic year
we are once again following our attendance procedures and have sent letters, made
phone calls and had meetings with parents and carers where possible to promote good
attendance and challenge poor attendance. We have also continued to work with the
Mental Health School Support Team to support some of our most vulnerable disadvan-
taged families. This has had a varied impact.

We have identified that the impact of Covid on mental health and wellbeing has had a
negative effect on both children and adults. Training on ACE’s and the effects of
trauma and attachment has enabled all staff to support children more effectively. This
is an area of CPD we will continue to focus on in the next academic years, as we
predict that this will continue to cause concerns in the next academic year.
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Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones

are popular in England

Programme Provider

Success@Arithmetic Number Sense Edge Hill University
New staff members

Mastering Number North West Maths Hub 3

1st Class in Number North West Maths Hub 3
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Further information (optional)

This coming year, we will use termly Action Review Meetings and Pupil Progress
Meetings to track all children with rigour. This will enable us to ensure our interventions
are targeted appropriately and Pupil Premium funding is allocated precisely to meet the
needs of disadvantaged children. These meetings will include the Headteacher,
Learning Mentor, SENDCo and Class Teacher.
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